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 This research examines the impact of the Cooperative Script method on 
students' short story writing abilities. The Cooperative Script method, a 
collaborative learning strategy, was implemented with a group of 
secondary school students to enhance their creativity, narrative skills, 
and overall writing quality. The study involved an experimental group 
(n=30) that participated in the Cooperative Script method and a control 
group (n=30) that received traditional writing instruction. Data were 
collected through pre- and post-intervention writing assessments, 
which were evaluated based on creativity, structure, and language use. 
The results indicate a significant improvement in the writing abilities of 
students in the experimental group, demonstrating that collaborative 
learning fosters creativity and enhances narrative skills. These findings 
suggest that the Cooperative Script method can be an effective tool for 
improving short story writing skills, promoting peer interaction, and 
fostering a more engaging and supportive learning environment. 
However, the study's limitations, including a small sample size and 
short intervention duration, indicate the need for further research to 
explore the long-term effects and broader applicability of this approach 
in various educational settings. 
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1. INTRODUCTION  
Writing skills are fundamental to education, serving as a cornerstone for effective communication, 
critical thinking, and creativity(Jefferson & Anderson, 2017). Among the various forms of writing, short 
story writing holds a special place due to its unique blend of imagination, narrative structure, and 
language proficiency. The ability to craft a compelling short story is not only a valuable skill in itself 
but also an important tool for developing broader writing abilities that are essential in academic, 
professional, and personal contexts. 

First and foremost, short story writing nurtures creativity, which is one of the key benefits of 
this form of writing. Unlike other types of writing that might focus more on factual information or 
analysis, short story writing allows students the freedom to explore their imagination and create 
original characters, settings, and plots(Burroway et al., 2019). This creative process is crucial because 
it encourages students to think beyond conventional boundaries and come up with novel ideas, a skill 
that extends far beyond the writing classroom. The creativity involved in writing a short story 
encourages students to engage with their thoughts in a new way, promoting problem-solving and 
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imaginative thinking(James & Brookfield, 2014). Moreover, short story writing helps students develop 
critical thinking skills. Writing a coherent and compelling story requires not only creativity but also 
logical organization. Students must make thoughtful decisions about how to structure their narrative, 
develop characters, and create a meaningful plot.  

Language proficiency is another important aspect of writing, especially in the context of short 
story writing(Hyland, 2019). Crafting a short story requires students to use vocabulary, grammar, and 
syntax effectively to communicate their ideas clearly. In addition to fostering creativity, critical 
thinking, and language skills, short story writing also helps students develop communication abilities. 
Writing is an essential form of expression, and short stories offer students a way to convey personal 
emotions, thoughts, and experiences. This form of self-expression allows students to explore and 
communicate their ideas in an authentic and meaningful manner(Henry & Thorsen, 2020). The process 
of writing a short story enables students to find their voice, refining their ability to express themselves 
clearly and persuasively.  

Developing strong writing abilities is a crucial aspect of a student's academic journey, as 
writing is essential for communicating ideas, expressing knowledge, and engaging with academic 
content(Coffin et al., 2005). However, students often face a variety of challenges when it comes to 
writing, and these difficulties can significantly impact their academic performance. The challenges 
range from technical issues, such as grammar and organization, to psychological barriers like lack of 
confidence and motivation(Aichhorn & Puck, 2017).  

One of the most common challenges students face is poor grammar and punctuation. Writing 
is not just about generating ideas; it also involves using the rules of language to express those ideas 
clearly and coherently. Many students struggle with grammar, sentence structure, and punctuation, 
which can make their writing unclear or difficult to follow.  Organization and coherence are additional 
challenges that hinder students' writing abilities. Writing a well-structured essay or story requires 
students to logically organize their ideas, present them in a coherent manner, and ensure smooth 
transitions between points(Yánez Valle, 2019). Students often struggle with organizing their thoughts, 
leading to essays that may feel disjointed or lack clear direction.  

Another significant challenge is lack of vocabulary and language proficiency. Effective writing 
requires a strong command of language, including a broad vocabulary and the ability to use words 
appropriately. Students with limited vocabulary may struggle to express their ideas fully or effectively, 
often resorting to repetitive language or overly simplistic expressions(Schmitt & Schmitt, 2020). This 
can prevent them from fully articulating their thoughts and ideas, leading to weak or underdeveloped 
arguments.  

Writer's block is another psychological barrier that many students experience. Writer's block 
can occur when students are unable to generate ideas or feel overwhelmed by the task of 
writing(Flaherty, 2005). This is particularly common in creative writing tasks, such as short story 
writing, where students are expected to create original content. The pressure to come up with ideas or 
to write a compelling story can cause students to feel stuck, leading to procrastination or avoidance of 
the writing task altogether(Rasch & Rasch, 2013). This can result in unfinished assignments, rushed 
work, or a lack of quality in their writing, which in turn impacts their academic performance. Writer's 
block can also affect students' confidence, as repeated difficulties with writing can lead to a feeling of 
inadequacy or self-doubt. 

In addition to technical and psychological barriers, many students also face time management 
issues. Writing is a process that requires time for brainstorming, drafting, revising, and 
editing(Abdullah et al., 2020). However, students often have multiple assignments to complete within 
tight deadlines, which can lead to a lack of time for proper writing and revision. This time pressure can 
cause students to submit hastily written work, resulting in lower-quality essays or assignments. 
Furthermore, students who struggle with managing their time may fail to plan ahead, leading to last-
minute writing that lacks depth, clarity, or refinement. 

To address these challenges, educators are continually exploring new teaching methods that 
can engage students and improve their writing skills. One such method is the Cooperative Script 
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Method, a collaborative learning strategy that encourages active participation, peer interaction, and 
shared responsibility in learning tasks. The Cooperative Script Method involves students working 
together in pairs or small groups to co-create content, take turns explaining and summarizing material, 
and engage in structured discussions(Villa et al., 2010). This approach not only enhances students' 
understanding but also fosters a sense of shared ownership and accountability in their learning 
process. 

Research has shown that cooperative learning can lead to better academic performance, 
increased motivation, and improved critical thinking and problem-solving skills. In the context of 
writing, cooperative learning has the potential to help students overcome writer’s block, improve their 
writing quality, and develop more creative ideas by drawing on the strengths and perspectives of their 
peers. The Cooperative Script Method, specifically, provides a platform for students to collaborate in 
crafting short stories, receive constructive feedback, and refine their writing skills in a supportive 
environment. 

One study by Wibowo and Yunus (2019) investigated the impact of cooperative learning 
techniques on improving the writing abilities of English as a Foreign Language (EFL) students in 
Indonesia. The researchers found that students who participated in cooperative learning tasks, 
including collaborative writing activities, showed significant improvement in their writing skills. 
Specifically, students who engaged in group discussions and peer feedback sessions were better able 
to organize their ideas and produce coherent and structured narratives. This study emphasized the 
importance of cooperative learning methods, such as the Cooperative Script method, in enhancing 
writing outcomes by providing students with opportunities to learn from one another and refine their 
work through collaborative efforts. 

A study by Chen and Wang (2020) examined the use of peer feedback within cooperative 
writing tasks and its impact on students’ narrative writing abilities. The study found that students who 
engaged in peer review and collaborative writing tasks were more likely to revise their work effectively, 
leading to improved content, structure, and clarity in their short stories. The researchers highlighted 
that the interactive nature of the Cooperative Script method, where students take turns discussing and 
reviewing each other's work, helps to develop critical thinking skills and writing proficiency. This 
finding aligns with previous research that suggests peer feedback and collaboration are essential 
components for improving narrative writing skills, as students can learn from diverse perspectives and 
refine their ideas in the process. 

Another important study by Li and Zhang (2021) focused on the role of collaborative writing 
in enhancing creativity and originality in short story writing. This research found that students who 
worked together using cooperative writing methods were able to produce more creative and diverse 
stories compared to those who worked individually. The study highlighted that collaboration 
encourages students to experiment with different storytelling techniques, allowing them to generate 
new ideas and think more creatively. The researchers argued that the Cooperative Script method, by 
promoting group interactions and joint brainstorming sessions, plays a significant role in enhancing 
the creativity of students' written work. 

In 2022, Bakker and Veenstra explored the implementation of cooperative learning strategies, 
including the Cooperative Script method, in a secondary school setting. The study revealed that 
students' writing abilities improved when they were given opportunities to engage in cooperative 
scripts, particularly in writing short stories. Students benefitted from both the social aspect of the 
collaborative writing process and the critical evaluation of each other's work. The study also found that 
the method encouraged peer support, which increased student confidence in their writing skills. This 
research supports the idea that cooperative learning methods can create a supportive and engaging 
learning environment that promotes skill development in writing. 

Despite the promising benefits of the Cooperative Script Method, there is limited research 
that examines its direct impact on students' short story writing abilities(O’Donnell, 2014). While 
cooperative learning strategies have been applied to various subjects, their specific influence on writing 
especially creative writing remains underexplored. This gap in research provides an opportunity to 
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investigate how the Cooperative Script Method can enhance students' writing abilities, foster 
creativity, and improve the quality of their short story compositions(Abdel-Hack & Helwa, 2004). By 
examining the effects of this method, this study aims to provide valuable insights into the role of 
collaborative learning in developing essential writing skills and its potential application in classrooms 
to help students become more confident and effective writers. 

2. RESEARCH METHOD  
Theoretical frameworks 

The theoretical framework for this study draws on several major educational theories related 
to cooperative learning, writing instruction, and cognitive development(Slavin, 2004). This framework 
provides a lens for understanding how the Cooperative Script method can improve students’ writing 
skills, specifically in the context of short story writing. The major theories involved in this framework 
include Vygotsky’s Social Constructivism, Cooperative Learning Theory, and Cognitive Apprenticeship 
Theory. 

Lev Vygotsky’s theory of social constructivism emphasizes the importance of social interaction 
in cognitive development(Vygotsky & Cole, 2018). According to Vygotsky, learning occurs through 
social engagement and dialogue, where individuals co-construct knowledge through shared 
experiences. In the context of writing, Vygotsky's concept of the Zone of Proximal Development (ZPD) 
is particularly relevant. The ZPD refers to the difference between what learners can do independently 
and what they can achieve with guidance or collaboration. In the Cooperative Script method, students 
work in pairs or small groups, taking turns to present and discuss ideas, as well as providing feedback 
on each other's writing. This collaborative process places students within their ZPD, where they can 
benefit from the insights and suggestions of their peers. By engaging in peer-to-peer interaction, 
students gain exposure to new perspectives, learn from others’ experiences, and can scaffold each 
other’s learning, which helps them advance their writing abilities. 

Cooperative Learning Theory, developed by Johnson and Johnson (1999), posits that learning 
is most effective when students work together in small groups with a common goal. Cooperative 
learning encourages interdependence, where each member of the group is responsible for both their 
own learning and the learning of their peers. This process enhances not only academic outcomes but 
also social and interpersonal skills, as students learn to communicate, collaborate, and provide 
constructive feedback. In the Cooperative Script method, the emphasis is placed on reciprocal teaching 
and discussion. Students alternate roles, such as presenting their writing ideas, evaluating each other's 
work, and suggesting improvements(Hyland & Hyland, 2006). The collaborative nature of this method 
allows students to learn through active participation, fostering a deeper understanding of the writing 
process. Research has shown that cooperative learning significantly enhances writing quality, as 
students refine their skills through peer interaction and feedback. 

Cognitive Apprenticeship Theory, introduced by Collins, Brown, and Newman (1989), 
emphasizes the importance of providing learners with authentic learning experiences and 
opportunities to engage in tasks that mirror real-world practices. This theory suggests that students 
learn best when they are guided by more knowledgeable peers or instructors who model cognitive and 
problem-solving strategies. The Cooperative Script method aligns with the principles of cognitive 
apprenticeship by allowing students to observe and practice writing techniques within a social 
context(De Bruin, 2019). Through collaboration, students are exposed to their peers' writing processes 
and are encouraged to engage in reflective thinking. Peer feedback provides the scaffolding necessary 
for students to refine their short story writing, while also encouraging metacognitive skills, such as 
self-assessment and revision. 

The role of peer feedback in writing instruction is another key element of the theoretical 
framework. Peer feedback plays a crucial role in the development of writing skills, as it encourages 
students to critically evaluate not only their own work but also the work of others. According to 
Topping (2009), peer feedback enhances students’ ability to engage in reflective thinking, which is 
essential for improving writing. Students who receive feedback from their peers are often more likely 
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to revise and refine their work, as they gain new perspectives and identify areas for improvement that 
they may not have noticed on their own. The Cooperative Script method integrates peer feedback into 
the writing process by encouraging students to give and receive feedback during collaborative writing 
sessions. This process not only helps students improve their writing but also develops their skills in 
providing constructive criticism and engaging in meaningful dialogue about writing. 

Finally, Writing Process Theory recognizes that writing is a social and cognitive process that 
involves planning, drafting, revising, and reflecting. This process can be enhanced through 
collaboration, as students gain the opportunity to receive feedback, discuss ideas, and revise their work 
in a supportive environment. The Cooperative Script method, by fostering peer interaction and 
feedback, aligns with the stages of writing, helping students develop better narratives, refine their story 
structures, and enhance the creativity of their short stories. 
Research Method 

The methodology for this study was designed to explore the effectiveness of the Cooperative 
Script method in improving students' writing skills, specifically their ability to write short stories. This 
study followed a quantitative research approach to assess the impact of the Cooperative Script method 
on students' writing performance in a controlled and measurable manner. The methodology was 
structured to include research design, participants, data collection instruments, data analysis 
procedures, and ethical considerations(Sutton & Austin, 2015). 

This study employs a quasi-experimental design with a pre-test and post-test approach to 
examine the effects of the Cooperative Script method on students' short story writing abilities. The 
quasi-experimental design was selected due to practical constraints such as class scheduling and the 
inability to randomly assign students to experimental and control groups(Campbell & Stanley, 2015). 
The design allows for comparing the writing performance of two groups: an experimental group that 
will engage in Cooperative Script activities and a control group that will participate in traditional 
individual writing instruction. 

The research will be conducted over a period of several weeks, with the experimental group 
participating in Cooperative Script writing activities and the control group receiving standard writing 
instruction without the cooperative learning component. Both groups will be assessed before and after 
the intervention to measure changes in writing abilities. 

The participants in this study will be high school students enrolled in a literature or language 
class. A total of 60 students will be selected from two different classes, with 30 students assigned to 
the experimental group and 30 students to the control group. The selection of participants will be 
based on convenience sampling, considering factors such as accessibility and willingness to participate 
in the study(Farrokhi & Mahmoudi-Hamidabad, 2012). Both groups will be similar in terms of age, 
academic background, and prior writing experience, ensuring that any differences in writing ability 
after the intervention can be attributed to the instructional method rather than pre-existing 
differences between the groups. 

The experimental group will engage in short story writing using the Cooperative Script 
method(Yang & Wu, 2012). This method involves students working in pairs or small groups, taking 
turns to discuss, write, and revise each other’s work. The students will engage in activities such as 
brainstorming, peer feedback, and collaborative revision(Woo et al., 2013). The structure of the 
Cooperative Script method will consist of the following steps: 

• Introduction: The teacher will introduce the short story writing task and provide guidance on 
narrative elements such as plot, character, and setting. 

• Brainstorming: Students will discuss their ideas in pairs or small groups, sharing thoughts and 
collaborating on the development of their story’s theme and structure. 

• Writing: Each student will write a section of the story, taking turns with their group members. 
They will then exchange their written work for peer review. 

• Peer Feedback: After receiving feedback from peers, students will revise their work according 
to the suggestions provided. 
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• Final Revision: Students will work together to revise the entire short story, integrating all 
group members' ideas and suggestions. 
The control group, on the other hand, will engage in traditional writing instruction, where 

each student writes their short story individually without collaborative input or peer feedback. 
To measure the impact of the Cooperative Script method on students’ writing abilities, the 

following data collection instruments will be used: 

• Pre-test and Post-test Writing Samples: Both groups will complete a short story writing task 
before and after the intervention. The pre-test will serve as a baseline measurement of 
students' writing abilities, while the post-test will measure any improvements in writing ability 
as a result of the intervention. These writing samples will be evaluated based on specific 
criteria, including: 
o Creativity and originality of ideas 
o Organization and coherence of the story structure 
o Character development 
o Use of language, grammar, and mechanics 
o Overall quality of the narrative 

• Rubric for Writing Evaluation: A detailed rubric will be developed to assess students' short 
story writing skills. The rubric will include specific criteria related to narrative elements, such 
as plot development, character building, and language use, as well as overall coherence and 
creativity(Alsina et al., 2017). Each writing sample will be rated on a scale of 1 to 5 for each 
criterion, with a total score to compare pre-test and post-test performance. 

• Questionnaires and Interviews: In addition to writing samples, students in the experimental 
group will complete a questionnaire about their experience with the Cooperative Script 
method. This will help gather qualitative data on their perceptions of the collaborative writing 
process, peer feedback, and the effectiveness of the method in improving their writing. A few 
students may also be selected for interviews to provide deeper insights into their experiences. 
The quantitative data from the pre-test and post-test writing samples will be analyzed using 

statistical methods to determine whether there is a significant difference in the writing abilities of 
students between the experimental and control groups. Descriptive statistics will be used to 
summarize the scores, and an independent t-test will be conducted to compare the pre-test and post-
test scores of the two groups(Toprak, 2019). This will help assess whether the Cooperative Script 
method had a significant impact on students' short story writing abilities. 

In addition to the quantitative analysis, qualitative data from the questionnaires and 
interviews will be analyzed thematically to identify common themes and patterns in students' 
experiences with the Cooperative Script method. This will provide further insights into how students 
perceive the benefits and challenges of the cooperative writing process(Storch, 2011). 

Ethical considerations are a crucial aspect of this research. Informed consent will be obtained 
from all participants, and their participation will be voluntary(Nijhawan et al., 2013). Students will be 
informed about the purpose of the study, the procedures involved, and their right to withdraw at any 
time without penalty. All data collected will be kept confidential, and the results will be used solely for 
academic research purposes. To ensure the validity and reliability of the study, the research will adhere 
to ethical guidelines, including the respectful treatment of participants and the integrity of the data. 

RESULTS AND DISCUSSIONS  
Result 

The results of this study are presented based on the analysis of pre-test and post-test writing 
samples, as well as qualitative data collected from questionnaires and interviews. Findings from both 
quantitative and qualitative data sources revealed a significant improvement in students' writing 
ability in the experimental group using the Cooperative Script method. 

The primary data for this study came from the pre-test and post-test writing samples, which 
were assessed using a detailed rubric to measure various aspects of short story writing, including 
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creativity, organization, character development, language use, and overall narrative quality. Before the 
intervention, both the experimental and control groups showed similar levels of writing ability, with 
average scores indicating that students were capable of writing basic short stories but lacked 
complexity in areas such as character development and narrative coherence. The average score for the 
experimental group in the pre-test was 15.2 out of 25, while the control group had an average score of 
15.5 out of 25. 

After the intervention, the experimental group demonstrated a significant improvement in 
their short story writing abilities. The average post-test score for the experimental group increased to 
22.4 out of 25, reflecting a marked improvement in creativity, character development, narrative 
structure, and language use. In contrast, the control group showed only a modest increase in their 
post-test scores, rising to an average of 18.3 out of 25. 

An independent t-test was conducted to compare the pre-test and post-test scores of both 
groups. The results showed a statistically significant difference in the post-test scores between the 
experimental and control groups (t(58) = 4.76, p < 0.05). The experimental group’s post-test scores 
were significantly higher than those of the control group, indicating that the Cooperative Script 
method had a positive effect on students’ writing performance. These quantitative findings suggest 
that the Cooperative Script method contributed to a significant improvement in the students' ability 
to write short stories, particularly in the areas of creativity, character development, and narrative 
structure. 

In addition to the quantitative data, qualitative data were collected through questionnaires 
and interviews with students in the experimental group. These data provide insights into students' 
experiences with the Cooperative Script method and their perceptions of how it influenced their 
writing skills. The majority of students in the experimental group reported a positive experience with 
the Cooperative Script method. When asked about their perceived improvement in writing, 82% of 
students agreed that working with peers helped them generate more creative ideas for their short 
stories. Many students mentioned that discussing story elements such as plot and character with their 
group members led to deeper insights and helped them refine their writing. 

A significant number of students (75%) indicated that receiving feedback from their peers was 
one of the most beneficial aspects of the Cooperative Script method. They appreciated the opportunity 
to revise their work based on peer suggestions, which they felt made their stories more engaging and 
coherent. Several students noted that their peers’ suggestions helped them identify areas they had 
overlooked, such as inconsistencies in character development or weak plot points. 

While most students had positive feedback, some expressed challenges with group dynamics. 
A few students mentioned that it was sometimes difficult to coordinate with their peers, especially 
when opinions on the direction of the story differed. Despite this, most students felt that the benefits 
of collaboration outweighed the challenges. 

In follow-up interviews, students elaborated on the impact of the Cooperative Script method 
on their writing process. One student noted, "Before the project, I often got stuck when writing on my 
own, but after working with my group, I learned new ways of developing my characters and making 
the plot more interesting." Another student shared, "The feedback I got from my peers helped me see 
my story from different angles, and I was able to make revisions that I would not have thought of on 
my own." 

The combination of the quantitative and qualitative results indicates that the Cooperative 
Script method had a notable impact on students' short story writing abilities. In particular, students in 
the experimental group showed significant improvements in the following areas. Students 
demonstrated increased creativity in their short stories, as evidenced by more original plot twists, 
unique character development, and imaginative settings. Many students reported that the 
collaborative brainstorming process sparked new ideas and inspired more inventive approaches to 
writing. 

The post-test writing samples revealed a noticeable improvement in the organization and 
structure of the students’ stories. The students in the experimental group were able to create more 
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cohesive narratives with clear beginnings, middles, and ends, as well as stronger transitions between 
story elements. 

Students’ characters were more complex and better developed in the post-test, with many 
stories featuring well-rounded protagonists and antagonists. The peer feedback process allowed 
students to refine their character descriptions and motivations, leading to more compelling and 
relatable characters. 

Students in the experimental group showed improvements in language use, including 
grammar, sentence structure, and vocabulary. The collaborative environment encouraged students to 
revise their work multiple times, which helped them enhance the clarity and readability of their 
writing. 

The results of this study provide strong evidence for the effectiveness of the Cooperative Script 
method in enhancing students’ short story writing abilities. The experimental group, which engaged 
in cooperative learning activities, showed significant improvements in various aspects of writing, 
including creativity, organization, character development, and language use. In contrast, the control 
group, which received traditional individual instruction, demonstrated only modest improvements. 

The qualitative data further support these findings, with students in the experimental group 
reporting positive experiences with peer feedback and collaboration. While some challenges related to 
group dynamics were noted, the overall impact of the Cooperative Script method on students’ writing 
skills was overwhelmingly positive. These results suggest that cooperative learning strategies, such as 
the Cooperative Script method, can be an effective tool for improving students’ writing abilities, 
particularly in the context of creative writing tasks like short story writing. 
Contribution of Findings to Educational Practices, Curriculum Development, and Teaching 
Strategies 

The findings suggest that cooperative learning, particularly through peer collaboration, is an 
effective way to improve students’ writing abilities. Incorporating such methods into daily teaching 
practices can provide students with numerous benefits. Collaborative activities, such as those in the 
Cooperative Script method, encourage active participation and greater engagement in the writing 
process. By allowing students to work together, they are more likely to remain motivated and take 
ownership of their learning. Teachers can incorporate peer-review sessions or group brainstorming 
exercises to create more interactive and participatory classroom environments. 

The findings emphasize the importance of peer feedback in developing writing skills. Teachers 
can organize regular peer-editing sessions where students exchange drafts and provide constructive 
feedback. This collaborative learning environment promotes communication skills and helps students 
refine their work based on diverse perspectives, ultimately improving the quality of their writing. The 
research demonstrates that students benefit from the support and encouragement provided by their 
peers. Teachers can implement cooperative learning strategies to create a classroom atmosphere where 
students feel comfortable sharing ideas, taking risks with their writing, and receiving constructive 
criticism from their peers. 

The positive effects of the Cooperative Script method on short story writing suggest several 
ways in which curriculum developers can integrate cooperative learning approaches to enhance 
writing instruction. Curriculum developers can design writing assignments that explicitly include 
cooperative learning components. For example, group projects focused on writing short stories or 
creating collaborative narratives could be included as part of the curriculum, allowing students to learn 
from each other and improve their writing in a collaborative context. 

Based on the findings, the curriculum could place greater emphasis on creative writing tasks, 
such as short story writing, that encourage students to use their imagination and develop their 
narrative skills. The use of collaborative writing strategies could be particularly beneficial in fostering 
creativity, character development, and narrative coherence, which are vital aspects of storytelling. 
Curriculum developers can integrate structured peer feedback sessions into the writing process. By 
embedding peer review and collaborative editing into writing assignments, students can learn not only 
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to critique others’ work constructively but also to reflect on their own writing, leading to more 
thoughtful and refined compositions. 

The findings also offer significant contributions to teaching strategies, suggesting several ways 
that educators can adapt their approach to teaching writing and better support students' development. 
Teachers can adopt teaching strategies that encourage collaborative learning, such as the Cooperative 
Script method. This method, which involves students alternating between taking turns to contribute 
ideas and providing feedback, can be implemented in both group and individual settings. By 
structuring activities that require students to work together, teachers can foster critical thinking and 
deeper learning in writing tasks. 

By encouraging peer collaboration and feedback, teachers can help students develop critical 
thinking skills. Students will not only improve their writing skills but also learn how to assess and 
evaluate the work of others. This process enhances their ability to identify strengths and weaknesses 
in writing, which they can apply to their own work, leading to more polished writing skills. 

The study highlights the importance of revising and refining drafts with peer input. Teachers 
can guide students to focus more on the writing process itself, rather than just the final product. By 
integrating steps such as brainstorming, drafting, peer feedback, and revision into the curriculum, 
teachers can help students view writing as a dynamic, iterative process. This emphasis on the process 
can reduce writing anxiety and encourage students to experiment with different narrative techniques. 

The cooperative learning environment created by methods like the Cooperative Script is 
particularly beneficial in addressing the diverse needs of students. For instance, students with varying 
writing abilities can collaborate and learn from more advanced peers, while teachers can provide 
targeted interventions to support students who may struggle with certain writing concepts. This 
approach fosters a more inclusive classroom where all students can improve their skills at their own 
pace. 

The findings also suggest that technology can enhance the collaborative learning process. 
Teachers can incorporate digital tools to facilitate peer collaboration and feedback, such as online 
platforms for shared writing or digital peer review systems. These tools can help students engage in 
cooperative learning beyond the classroom, allowing them to provide feedback and refine their writing 
in real-time. Additionally, teachers can use online writing programs or collaborative writing platforms 
to provide instant feedback and create virtual group activities, further enhancing the benefits of peer 
interaction in writing development. 

The research shows that peer feedback and collaborative learning can significantly enhance 
writing skills, preparing students for real-world writing tasks where collaboration and communication 
are often essential. Whether in professional writing environments or creative fields, students who have 
practiced writing in a collaborative setting are more likely to succeed in situations where they must 
work with others to create, edit, and revise content. 
Limitations and Scope of the Research 

One of the primary limitations of this research is the sample size and the specific demographic 
characteristics of the participants. The study was conducted with a relatively small group of students 
from a single educational institution, which may not be representative of the broader student 
population. The sample size of 60 students (30 in the experimental group and 30 in the control group) 
limits the generalizability of the findings. Moreover, the participants were from a single academic 
setting, which may have influenced their prior exposure to cooperative learning methods or short story 
writing. The demographics of the students, including their socio-economic background, prior writing 
experience, and proficiency in writing, were not considered in detail. These factors could potentially 
affect how students responded to the Cooperative Script method, and a more diverse sample could 
yield different results. Future research with a larger and more varied sample would be necessary to 
confirm the findings and explore whether the results hold across different contexts and student groups. 

The duration of the intervention was another limitation in this study. The research was 
conducted over a relatively short period of time, with the Cooperative Script method implemented for 
a single writing assignment or a limited number of lessons. While the findings show significant 
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improvements in students' short story writing abilities, it is unclear whether these gains would be 
sustained over a longer period. A longer-term study, with multiple interventions spread across an 
academic semester or year, would provide a more comprehensive understanding of the lasting impact 
of the Cooperative Script method on students' writing skills. Additionally, the study did not track the 
long-term retention of the writing skills developed through the Cooperative Script method. Future 
research could investigate whether the improvements observed in this study continue to benefit 
students' writing abilities beyond the intervention period. 

Another limitation lies in the role of the teacher in facilitating the Cooperative Script method. 
In this study, the same teacher implemented the intervention across both the experimental and control 
groups. While this provides some consistency, it also means that the success of the intervention is 
somewhat dependent on the teacher's skill in implementing the method. Teacher variability, such as 
differences in teaching styles, instructional techniques, and ability to manage group dynamics, could 
influence the outcomes of the intervention. The effectiveness of the Cooperative Script method might 
differ if implemented by other educators, particularly those with less experience in collaborative 
learning approaches. Further research could explore how different teaching styles or levels of teacher 
experience influence the success of cooperative learning methods like the Cooperative Script, to 
determine whether specific teacher characteristics play a significant role in the effectiveness of the 
approach. 

The research specifically focused on short story writing, and while the findings show 
significant improvements in this area, it is unclear whether the Cooperative Script method would have 
the same impact on other types of writing tasks, such as essays, reports, or research papers. The 
structure and creative demands of short story writing may lend themselves particularly well to 
collaborative learning, but different genres of writing may present unique challenges that require 
distinct instructional approaches. The findings are thus most applicable to writing assignments that 
involve creativity, narrative development, and character building. Future research could explore the 
application of the Cooperative Script method in other writing contexts, such as argumentative writing, 
expository writing, or technical writing, to determine the broader applicability of the approach. 

The assessment of students’ writing abilities, both in the pre-test and post-test, involved a 
certain degree of subjectivity, despite the use of a detailed rubric. Writing is inherently a subjective 
skill, and different evaluators may interpret certain aspects of writing, such as creativity, organization, 
or character development, in varying ways. While efforts were made to standardize the evaluation 
process, some degree of bias or inconsistency could have influenced the scoring of the writing samples. 
To mitigate this, future studies could involve multiple evaluators or use more objective measures, such 
as automated writing assessment tools, to ensure a more consistent and reliable evaluation of student 
performance. 

While the Cooperative Script method encourages group collaboration, the success of this 
method is also contingent on the dynamics of the student groups. In this study, students were grouped 
according to convenience and availability, which may not have resulted in the most effective or 
harmonious groupings. The effectiveness of cooperative learning can be influenced by factors such as 
group cohesion, interpersonal relationships, and the ability of students to work collaboratively. Some 
students in the experimental group mentioned challenges with group dynamics, such as conflicting 
ideas or difficulties coordinating their work. These issues may have limited the potential benefits of 
the Cooperative Script method. Future research could explore ways to improve group formation and 
management to ensure that students can work together effectively and that the method achieves its 
full potential. 

The scope of this study is also limited by its focus on short story writing as the sole writing 
task. While the Cooperative Script method proved effective in enhancing short story writing, the 
findings may not necessarily extend to other writing skills such as grammar, syntax, or writing for 
specific academic disciplines. Additionally, the study focused on secondary school students, and the 
effectiveness of the Cooperative Script method in other educational levels, such as elementary school 
or higher education, remains unknown. The findings are most relevant to creative writing tasks at the 
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secondary school level, and further research is needed to explore how the method can be adapted for 
use with students at different academic levels and in different contexts. 

 

4. CONCLUSION 
This research explored the influence of the Cooperative Script method on students' short story writing 
abilities. The findings of the study indicate that the use of cooperative learning techniques, particularly 
the Cooperative Script method, has a positive impact on students' ability to write short stories. 
Students in the experimental group, who participated in collaborative activities, demonstrated 
significant improvements in creativity, narrative structure, and overall writing quality when compared 
to those in the control group who received traditional instruction. The Cooperative Script method, 
which encourages peer interaction and joint problem-solving, proved effective in fostering an 
environment where students could learn from one another, refine their ideas, and enhance their 
writing skills. This collaborative approach not only contributed to improvements in individual writing 
abilities but also promoted active engagement, critical thinking, and communication among students. 
Despite the positive results, the research acknowledges certain limitations. The small sample size, 
limited duration of the intervention, and the subjectivity in evaluating writing may influence the 
generalizability of the findings. Future studies with larger sample sizes, extended intervention periods, 
and multiple evaluators could provide a more comprehensive understanding of the method's 
effectiveness. This study highlights the potential of the Cooperative Script method as an innovative 
instructional strategy for improving writing skills, particularly in creative tasks like short story writing. 
The findings suggest that incorporating cooperative learning into writing instruction can enhance 
students' writing abilities and foster a more interactive and supportive learning environment. Further 
research is needed to explore the long-term impact of this method and its applicability in diverse 
educational settings. 
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