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 This study examined Indonesia's education unit level adoption of the 
Contextual Teaching and Learning approach and its supportive and 
limiting elements. In the Education Unit Level Curriculum, Contextual 
Teaching and Learning works well. To make learning more relevant and 
the Education Unit Level Curriculum implementation successful, 
implementation must be context-based. The Unit Level Curriculum must 
match students, educators, learning media, the environment, and their 
natural traits. Because this must follow the method to attain educational 
goals. Thus, Contextual Teaching and Learning depends on the Education 
Unit Level Curriculum. To support and balance each other, the Unit Level 
Curriculum socialization process for instructors must function properly. 
If the Education Unit Level Curriculum implementation goes successfully, 
the Contextual Teaching and Learning approach will be the same. 
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1. INTRODUCTION 
Interests often conflict with political developments, impacting this country's education system. After 
ten years, teachers and students found the 1984 curriculum overly difficult due to the amount of subject 
matter and time available. Thus, in accordance with Law No.2 of 1989 on the National Education 
System, the 1994 curriculum simplified the 1984 curriculum. The instructional time distribution system 
changed from semester to quarter. The caturwulan method, divided into three phases per year, is 
intended to give pupils enough topic matter. 

 The Competency-Based Curricular was created because education quality is declining until it 
reaches the 12th level in 12 Asian countries. Only curriculum modifications can reverse this trend. The 
Competency-Based Curriculum empowers educational resources and plans competences and learning 
outcomes (Rae, 2007) (Dolmans et al., 2005) (Albanese, 2000). This constraint shows that the 
Competency-Based Curriculum was designed to teach children how to establish their cultural and 
national identity (Falender & Shafranske, 2007) (Seddon, 2001) (Puspita, 2004). The Competency-
Based Curriculum expects graduates to have solid academic competence, skills to sustain adequate life, 
admirable moral development, strong character building, healthy living habits, a compact spirit of 
cooperation, and a high aesthetic appreciation of the world around them (Smith, 1999) (Jang & Kim, 
2004) (Sutcliffe et al., 2005). The Competency-Based Curricular regularly faces challenges in the field 
that demand curriculum adjustments (Belasen & Rufer, 2007). Lack of socialization and teacher 
knowledge about the Competency-Based Curriculum, excessive material, inadequate facilities and 
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infrastructure, and other issues indicate that the objectives are not adequately accomplished (Mans, 
2002). The 2004 curriculum was refined into the Education Unit Level Curriculum (Competency Based 
Curriculum) (RI, 2006)(Nawang Palupi et al., 2007). Each education unit/school develops and 
implements an operational curriculum. The Competency-Based Curriculum is prepared by the central 
government, in this case the Ministry of National Education, while the Education Unit Level 
Curriculum is prepared by each. Both are focused on competencies and student learning outcomes 
(BNSP) (Kurikulum & Nasional, 2007). 

 For this reason, the principal as a leader and other parties involved in implementing the Unit 
Level Curriculum at school, such as teachers, administrative staff, parents, the school environment, 
and the community around the school, must do many things to optimize the process. They must 
collaborate to meet national and institutional educational goals. Socialization and teacher knowledge 
of the subject are common issues with curriculum implementation in schools. Therefore, teachers 
must have professional knowledge and skills connected to learning activities to apply a curriculum at 
school, including producing learning units, or lesson plans. They must create learning plans based on 
pupils' basic skills. Teachers must help pupils discover their own knowledge by exploring their 
potential and talents. Teachers must also adapt. Students build and compile information by giving 
meaning and responding to previous knowledge in the Education Unit Level Curriculum. Thus, the 
instructor must plan the lesson to create a democratic and open classroom. To properly apply the 
Education Unit Level Curriculum, teacher professionalism in learning methodologies is one of many 
competences that must be acquired. In the process of generating and gathering knowledge, contextual 
teaching and learning practices in the classroom are crucial. Teachers don't understand this strategy. 
Finally, CTL is popular. Contextual approach (Contextual Teaching And Learning) is the "face" of the 
Competency-oriented Curriculum, and it may be used to build and implement the Education Unit 
Level Curriculum since students can provide learning experiences. Contextual Teaching and Learning 
helps teachers relate what they teach to students' real-world experiences and encourages students to 
use their knowledge as family and community members. This should enrich student learning. Student 
labor and experience are what teach students. Learning strategy trumps outcomes. Students must 
grasp learning, its rewards, their status, and how to accomplish it. They realize their education will 
benefit them. They require a guide. 

 In contextual classes, teachers help students achieve goals. Meaning, teachers focus more on 
strategy than information. Teachers must manage classes as a team to find something new for students. 
Something new from self-discovery, not guru advice (Sihono, 2004). Contextual Teaching and Learning 
is just a teaching strategy. Like other teaching strategies, Contextual Teaching And Learning is 
developed to make learning more productive and meaningful (Sihono, 2004) (Ritonga & Surya, 2003) 
(WULANDARI, 2007). Contextual Teaching and Learning can be implemented without changing 
curriculum or assessment (Sulistiyaningsih, 2016) (Nurhadi & Senduk, 2004).  

 To achieve educational goals, the Education Unit Level Curriculum must involve school 
principals, school committees, teachers, students, family environment, community, and other related 
parties, all of whom must support and work together (Farida, 2016). Without it, Contextual Teaching 
and Learning may not be implemented as envisioned in the Unit Level Curriculum (Saleh, 2016) (Berns 
& Erickson, 2001) (Boettcher & Conrad, 1999). 

 If we look at the implementation of the current Education Unit Level Curriculum, these 
elements can indirectly interfere with learning with the contextual approach and change the lesson 
plans and will be employed. Thus, studying with the Contextual Teaching And Learning technique in 
the Education Unit Level Curriculum and tailored to current conditions is crucial (Nasional, 
2007)(Hidayati, 2007) (O’Sullivan, 2006) (Johnson, 2002) (Darling-Hammond & Bransford, 2007). 

2. RESEARCH METHOD 
This qualitative study seeks to explore the challenges of implementing Contextual Teaching and 
Learning in the Education Unit Level Curriculum. Creswell claims that natural experiences change the 
qualitative paradigm's assumptions about research language and design approach. Alternatively 
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"Bodgan and Taylor claim that qualitative research produces descriptive data in the form of written or 
spoken words from people and observed activities" (Brantlinger et al., 2005) (Choudhuri et al., 2004) 
(Anzul et al., 2003) (Levy, 2006). The author collects data using observation, interview, and 
documentation (Polkinghorne, 2005). Research Equipment Data was collected via a standardized 
questionnaire (Van der Vaart, 2004). I conducted face-to-face interviews to explore informants' 
information. I also saw the informants' reactions to the questions. Supporting data was collected using 
an outline of questions. The main and supporting informants' interviews were taped. Implementation 
Data collecting began in eastern Indonesia (NTT) schools. "Organizing varied data, sorting data into a 
manageable data unit, synthesizing it, looking for and identifying patterns, determining what is 
significant and what is learned, and deciding what to tell others" is qualitative data analysis. Reviewing 
all data from interviews, field notes, personal documents, official documents, photographic pictures, 
and so on begins the data analysis process. After reading, studying, and reviewing the data, abstractions 
reduce data. Abstraction summarizes the core, processes, and questions to keep them in it. Unitize 
next. Categorizing the units follows. Coding created categories. Validation concludes this data analysis. 
After this, everything is interpreted and concluded in clear, logical language based on the research 
(Selden & Selden, 2003) (Mantzoukas, 2005). 

3. RESULTS AND DISCUSSIONS  
Teachers' education unit-level curricular knowledge.  

Each education unit prepares and implements the Education Unit Level Curriculum. 
Interviews with numerous sources about the Education Unit Level Curriculum provided this 
definition. The Education Unit Level Curriculum is still general and the definitions I got from books 
on it, such as E. Mulyasa's essay "Education Unit Level Curriculum: A Practical Guide" and Masnur 
Muslih's "Unit Level Curriculum: Basic Understanding and Development". The informants didn't 
define the Education Unit Level Curriculum's broad definition, so they suggested I study the school's 
guidebook to gather the data I required. I did not follow this proposal since what I wanted was how 
informants understood the Education Unit Level Curriculum in theory and practice, not its concept or 
theory. With the suggestion to look at the school's Education Unit Level Curriculum guidebook, the 
informant's understanding of the curriculum concept, which includes education unit objectives, 
education calendar, curriculum structure and content, and more, is still limited to a definition. 
Informants should additionally describe the Education Unit Level Curriculum's aims, development 
base, characteristics, principles, and operational references, but they didn't. The informants may not 
understand the Education Unit Level Curriculum. However, during the socialization process, the 
school often provides knowledge about the Education Unit Level Curriculum from the principal 
directly and from a team of developers and assessors at the Ministry of National Education through 
deliberations attended by all related parties, including teachers and staff, parents through the school 
committee, and the education council. All teachers have received government-provided Unit-Level 
Curriculum training from the depdiknas, and all students are closed.  
 Thus, the Unit Level Curriculum could provide learning solutions for effective, productive, 
and excellent schools. The Education Unit Level Curriculum allows each education unit to manage 
resources, financing sources, and learning resources according to priority needs and is more sensitive 
to local demands. This is reflected in teachers' independence in defining core competences for lesson 
plans and school principals' independence in making decisions about the education calendar and 
funding needs. The principle also hires based on skills, not experience. However, the current issue is 
how to optimally execute the Education Unit Level Curriculum, therefore all aspects must work 
together, starting with the principal as the leader of all activities and ending with the teacher as the 
implementer and determinant in the field. 
 Informants also struggle to execute the Education Unit Level Curriculum at school and 
determine educational outcomes. They don't grasp learning management, which entails planning, 
implementing, and managing (evaluation), knowing students' abilities, interests, potential, and 



         ISSN 2985-5349 (Online) | 2985-5314 (Print) 

International Journal of Curriculum Development, Teaching and Learning Innovation,  
Vol. 1, No. 1 November 2022, pp: 7-12 

10 

characteristics, the local community's socio-culture, methods, media, and evaluation. These must be 
mastered to maximize educational goals. However, practice differs. 
 Informants use lesson plans to plan learning management. Informants cover cognitive, 
emotional, and psychomotor competencies in lesson plans. The learning plan also sets objectives, time, 
and materials for pupils. The difficulty is that the informant develops the Learning Plan for the same 
class, time, and students, thus he utilizes it in numerous classes. Why? Because each class is distinct, 
each student's interests, abilities, potential, and socio-culture are different, and one lesson plan cannot 
cover it all. Because circumstance and conditions affect learning achievement, the morning class may 
receive more material than the afternoon session due to the time of delivery. The informant is reluctant 
to create it again because it takes a long time, especially if he teaches eight hours a day with varied 
lesson ideas.  
 In classroom management, informants usually lecture and sometimes demonstrate prayer 
material, like the teacher. The problem is that the informant sees, guides, and directs students through 
demonstration. Students should follow the informant's demonstration. The informant demonstrated 
the prayer without utilizing the dimushalla. Thus, if the informant only needs a few people in class, 
this is ineffective and not contextual. Remember that all pupils must be able to attain the basic 
competencies, unlike in the mushalla, where all students can practice it. and context-appropriate. 
Then, in classroom management, the informant only sometimes allowed students to ask questions and 
respond to content that was still unclear, and addressing student queries sounded complex, even if the 
informant answered as needed. Select pupils can inquire, answer, and respond. All pupils can receive, 
ask, and react without discrimination. In addition, informants mostly use and utilize existing learning 
media, but they also try/make their own other learning media if the media is not available at school 
even though the media is very important. For example, when the informant presents material about 
Hajj and Umrah, the informant first provides the theory, which is assisted by visualization in the form 
of power points or compact discs. During Ied al-adha, the practice is implemented. On Eid al-Adha, 
all students must gather to pray and butcher student-raised animals. The next day, classes that received 
Umrah material must do tawaf together with 3x4-meter school-made media. Students are instructed 
on the tawaf method, direction, and attire. Existing media relevant to the topic delivered is still useless 
since it is not contextual. Students neglect Eid prayer and tawaf. Informants cannot directly instruct 
students due to insufficient numbers. Thus, instructional designs fail to meet basic competency 
objectives. Visualization media can help students learn more than just theory. In my opinion, the 
material about Hajj and Umrah is not in accordance with the characteristics of students because the 
material is quite extensive and media is needed that is really in accordance with the context to achieve 
optimal learning objectives, one of which is going directly to Makkah, where people perform Hajj and 
Umrah, which is not possible for all schools. This topic could be eliminated from primary and 
secondary education or simplified. 
 Because there are multiple-choice and essay questions on student worksheets, informants' 
classroom evaluations largely work on them. Informants use student worksheets more to assess 
competency. Student worksheets solely evaluate cognitive abilities, not affective or psychomotor ones. 
To attain educational goals, pupils should practice, work in groups, or do anything else in addition to 
worksheets. Informants evaluate pupils in class and through midterm and final semester tests 
administered by the central government, in this instance the Ministry of Education. Each education 
unit administers the midterm exam. 

Infrastructure for implementing the Education Unit Level Curriculum with Contextual 
Teaching and Learning. 

The Education Unit Level Curriculum must be implemented with assistance from educators, 
students, and the students' environment. The number of rooms, room size, labs, libraries, and other 
supporting facilities in school buildings are crucial to optimizing the Education Unit Level Curriculum. 
 My research school had complete and enough facilities to support the Education Unit Level 
Curriculum. This school has most supporting amenities, except for few that are only used sporadically. 
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However, with these supporting facilities, informants sometimes feel difficult because they coincide 
with other informant friends who will use the media or tools, so the provision of facilities and 
infrastructure is not only limited to fulfilling it but must be adjusted to the needs and number of 
teachers who teach.  
 Thus, if BNSP-standardized supporting facilities are sufficient but constrained, student 
accomplishment and implementation can operate well but not optimally. Education and school 
operational help from the local government provide the necessary facilities. Informants' awareness and 
expertise of these supporting facilities can cause complications and slow deployment. Informants 
sometimes need to adjust supporting facilities and must have special skills with new 
equipment/facilities, such as computers, Lcd infocus, OHP, so they rarely use them even though they 
are available, so sometimes the existing supporting facilities become weathered. Even though these 
facilities are very supportive and can add and facilitate the process of delivering material to students, 
informants should make the best use of existing supporting facilities and special skills or knowledge 
are needed to use them. Informants must learn how to use these supporting facilities properly. To 
execute the curriculum, I show the school below. 

4. CONCLUSION 
The author finds that the Education Unit Level Curriculum is poorly implemented at the research 
object based on the following rationale. Several factors contribute to poor Education Unit Level 
Curriculum implementation: The criteria for implementing and developing the Education Unit Level 
Curriculum do not match instructors' academic and practical knowledge of it. Lack of Unit Level 
Curriculum socialization or a less supportive school atmosphere may cause this. Teachers struggle with 
teaching material and contextualizing it. Supporting facilities and infrastructure are underutilized 
because teachers lack the knowledge and skills to use them. The Education Unit Level Curriculum may 
also be affected by materials with poor supporting facilities. Thus, the Education Unit Level 
Curriculum in the research object is not effectively implemented, hence the Contextual Teaching and 
Learning approach is not optimally implemented. The Contextual Teaching And Learning technique 
works better when the Education Unit Level Curriculum is implemented on the research object. 
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